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LIBRARY ASSESSMENT 

“The important question 

is not how assessment 

is defined but whether 

assessment information 

is used.” 

    Palomba & Banta 

“If you don’t know where 

you’re going, you might 

wind up someplace 

else.” 

Yogi Berra 

In This Manual 

 Student Learning 
Outcome Develop-
ment Guide 

 SACSCOC Library 
Standards with Expla-
nations 

 Recommended 
Reading 

 On-line Resources 

“Assessment Primer” UCONN  Assessment uconn.edu/primer/ 

Assessment Basics 
The purpose of assessment is to make clear the day to day activities conducted in 

order to improve, simplify, and make more efficient our work. According to Donna 

Sundre during a presentation at the 2014 Association for the Assessment of 

Learning in Higher Education, “If you approach assessment from a student cen-

tered/focused place there is not an accreditor who will not see that and approve it.” 

The contents of this brief handbook are intended to help guide you in creating li-

brary assessments that benefit your patrons.  

Getting Started 
Ask yourself the following questions: 

 

Q:   What do you currently assess? 

Q: What would you be most interested in assessing? 

Q:   How can you affect change at your library? 

Add value to your assessment plan: Assess 
what you care about 

What to expect  when you’re assessing — Alex Werner, UT Tyler & Laurel Crawford UNT Collection Development Liaison Librarian 
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Student Learning Outcomes for the 
Library: Developed from Ronald S. Carriveau’s 
Connecting the Dots 
The three level structure developed by Carriveau is unique as the process itself 
allows you to connect the dots from outcome statements, to specific items, to re-
porting/analysis. 

Step 1: Determining Library Goals 
Ask the following questions: 

 What is the mission of your library? 

 How does your library set out to achieve that mission? 

 How do you determine success of your mission? 

 What do you do when you are unsuccessful? 

Step 2: Determining Library Educational Goals 
Ask the following questions: 

How does your library provide on-line educational resources, guidelines, and in-

struction concerning library use, research etc? 

As part of on-line training, does your library ask for learners to complete any ques-

tions to determine knowledge acquisition (end of lesson tests, questions through-

out the content)? If so, are these scored or tracked in any way? 

If your library does not do this, is this something you could do to help acquire infor-

mation concerning student learning using your on-line instruction resources? 

If not, what other ways could your library determine successfulness of learners in 

individual library instruction? 

Does your library offer face-to-face courses 

for students and/of faculty concerning li-

brary use, research, etc? If so, how often 

are these courses offered, and who is invit-

ed to attend? 

As part of your face-to-face library courses 

are learners tested, do they turn in assign-

ments, complete projects, etc? 

If so, how do you track results and how can 

these results be used to determine suc-

cessful knowledge acquisition?  

If not, what other ways could your library 

determine successfulness of learners in 

library information courses? 

 

Does your library offer individual instruction 

for students, faculty and/or community 

members? If so, how often is this done? 

How do stakeholders know about this offer-

ing, and how do they set up appointments? 

As part of these individual instruction ses-
sions, do you gather any information from 
learners concerning the information they 
received (activity sheets, tests, etc). 

If so, how do you track results and how can 

you use these results to determine suc-

cessful knowledge acquisition? 

If not, what other ways could your library 
determine successfulness of learners in 
individual library instruction? 

Step 3: Learner level  
      assessment 
 

Using the answers to the questions above, 

list the specific things you do or can do to 

determine whether stakeholders are re-

ceiving the information you provide them, 

applying it, correctly interpreting data, and/

or retaining information. 

Write one SLO based on the questions 
above. Remember to be specific, measura-
ble, direct, and student centered. For a list 
of good verbs to use, see the Library As-
sessment Manual p. ? 

“Assessments” www.behaviorbab.com/assessments.htm 
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SACSCOC Terms  

Core Requirements: Basic, 
broad-based, foundational 
requirements that establish a 
threshold of development re-
quired of all institutions seek-
ing accreditation or reaffirma-
tion. 

Comprehensive Standards: 
More specific to the opera-
tions of an institution than the 
Core Requirements, the com-
prehensive standards repre-
sent good practice in higher 
education and establish a 
level of accomplishment ex-
pected of all institutions seek-
ing accreditation or reaffirma-
tion. 

Good Practices: A 
SACSCOC good practice is a 
commonly-accepted practice 
within the higher education 
community designed to en-
hance institutional quality. 

Policy: A SACSCOC policy 
is a required course of action 
to be followed by the Com-
mission’s Board of Trustees 
or its member or candidate 
institutions. 

Relevant Evidence: When 
the evidence directly address-
es the requirements or stand-
ard and provides the basis for 
the institution’s argument for 
compliance.  

Reliable Evidence: Evi-
dence that can be consistent-
ly interpreted is a reliable evi-
dence of an institution’s level 
of compliance with 
SACSCOC standards and 
requirements. 

*Resource Manual for the Principles 
of Accreditation 

“Department of Assessment” www.palmbeachschools.org/assessment/archives.asp 

SACSCOC Library Standards: SACSCOC expects completion of at 

least one SLO assessment cycle, documented evidence that the “improvement cycle” is 
complete, and Evidence and documentation of compliance with all requirements and 
standards. The following standards relate to libraries: 

CR 2.9 The institution, through ownership or formal arrangements or agreements, 
provides and supports student and faculty access and user privileges to ade-
quate library collections and services and to other learning/information re-
sources consistent with the degrees offered. Collections, resources, and services 
are sufficient to support all its educational, research, and public service pro-
grams. 

 An easy way to meet this standard is to create a table documenting the different 

disciplines with numbers concerning databases, journals, online resources, books 

etc that benefit each department/degree/college for the students.  

 Often forgotten: how the library supports non-academic programs. 

 Often forgotten: distance and on-line students? What efforts are made to ensure 
they have access to any non-digital items they may need?  

CS 3.8.1 The institution provides facilities and learning/information resources 
that are appropriate to support its teaching, research, and service mission. 

This is almost exactly the information from 2.9. The difference is that 2.9 is a Core Re-
quirement. Meaning it will focus more on the logistics/business of the resources (MOAs, 
database licenses, ILL agreements, etc etc). 3.8.1 is a Comprehensive Standards. 
These are geared more towards the specifics. This is a good place to provide some 
specific examples of problems the library has encountered in working with academic 
and/or support programs, and how the library was able to provide the resources neces-
sary.  

              Cont. p. 4 
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SACSCOC Standards Continued 
CS 3.8.2 The institution ensures that users have access to regular and timely in-
struction in the use of the library and other learning/information resources. 

Many libraries expend a good deal of energy trying to create SLOs that determine how 
the use of the library helps students learn in their course work. However, the 
SACSCOC standard that speaks to SLOs is 3.3.2. This standard is not asking for a 
library SLO concerning student learning outside of the library. Rather, this standard 
asks for documentation and explanation of how all students/faculty are able to access 
instruction about the use of the library itself. This is probably the number one struggle 
within libraries across the SACS region. My recommendation is to take a look at the full 
standard (included in manual during breakout group) and really determine what SACS 
wants the library to prove it is teaching its students.  
CS 3.8.3 The institution provides a sufficient number of qualified staff—with ap-
propriate education or experiences in library and/or other learning/information 
resources—to accomplish the mission of the institution. 

This is usually the easiest to prove. Providing documentation of degrees of staff mem-
bers, and the official HR job descriptions to show that the staff are meeting the require-
ments determined by HR. Another good thing to include are CVs for staff members 
especially those in positions of power.  

Less related, but still may require library input: 

CS 2.5 The institution engages in ongoing, integrated, and institution-wide research-

based planning and evaluation processes that (1) incorporate a systematic review of 

institutional mission, goals, and outcomes; (2) result in continuing improvement in insti-

tutional quality; and (3) demonstrate the institution is effectively accomplishing its mis-

sion. 

CS 3.3.1 The institution identifies expected outcomes, assesses the extent to which it 

achieves these outcomes, and provides evidence of improvement based on analysis of 

the results in each of the following areas:  

 3.3.1.1 educational programs, to include student learning outcomes  

 3.3.1.2 administrative support services  

 3.3.1.3 academic and student support services  

 3.3.1.4 research with its educational mission, if appropriate  

 3.3.1.5 community/public service within its educational mission if appropriate 

Assessment Terms:  

Outputs: Describe and count what we do 
and whom we reach and represent s prod-
ucts or services we produce. 

Outcomes: A level of performance or 
achievement. It may be associated with a 
process or its output. Outcomes imply 
measurement or quantification of perfor-
mance. 

Student Learning Outcomes: Effective 
SLOs describe in measureable terms our 
expectations of our students upon comple-
tion of some project, course, degree, etc. 

Direct SLO Assessment: Those assess-
ments that provide direct examination or 
observation of student knowledge or skills 
against measurable performance indica-
tors. 

Indirect SLO Assessment: Those assess-
ments that ascertain the opinion or self-
report of the extent or value of learning 
experiences from the learner. What he/she 
thinks they learned. 

Program Level Assessment: The service 
and learning goals established in a mission 
statement, strategic plan, etc., and used to 
benchmark program level success. 

Formative Assessment: Low stakes (little 
or no point value for the student) assess-
ments that are created in order to monitor 
student learning and provide ongoing feed-
back to improve teaching and learning. 

Summative Assessment: Generally high 
stakes assessments that evaluate student 
learning at the end of an instructional unit 
by comparing it to a standard or bench-
mark. 

Qualitative Assessment: Collects data that 
is assessed using interpretive criteria 
(rubrics, standards, benchmarks) that are 
applied to a sample of student work. 

Quantitative Assessment: Collects data 
that can be analyzed numerically and inter-
preted objectively by all assessors with 
little to no discrepancy. 

Value Added: The increase in knowledge 
that occurs over time. Can focus on the 
individual student’s increased knowledge, 
or a cohort of students. To measure value-
added a baseline measurement is needed 
for comparison. 

*Adapted from cmu.edu/teaching/assessment/
basics/glossary & SACSCOC Resource Manual 

“Introduction to Psycho-Educational Measurement” www.upei.ca 
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On-Line Assessment Resources: 
General Information 

General library assessment information http://libraryassessment.org/  
Value of Academic Library Summit White Paper http://www.acrl.ala.org/value/?p=381 

Tailoring assessments to your library  
Video “Getting the Right Fit: Tailoring Assessment Strategies for Your Library.”  
https://www.youtube.com/watch?
v=x37iNuvFJsc&list=PLWXaAShGazu561DEKyr2rw8yiOJEkup2_&feature=share&index=1 
Documentation: “Getting the Right Fit: Tailoring Assessment Strategies for Your Library.” 
http://oclc.org/en-US/events/2014/CI_Brandeis_April_2014.html 
 

SACSCOC Standards 
SACSCOC Principles of Accreditation: Foundations for Quality Enhancement 

http://www.sacscoc.org/pdf/2012PrinciplesOfAcreditation.pdf 
Baird, Crystal A. “Understanding & Responding to the Library-Related Standards.” http://www.sacscoc.org/
staff/cbaird/Library-RelatedStandards.pdf. 
Resource Manual for the Principles of Accreditation: Foundations for Quality Enhancement: 
www.sacscoc.org/pdf/ResourceManual.pdf 

Student Learning Outcome Development 
3rd Annual Texas A&M University Assessment Conference Guide to Writing Measurable Learning Out-
comes 
http://www.gavilan.edu/research/spd/Writing-Measurable-Learning-Outcomes.pdf 
Canada College  Guide to Developing Measurable Student Learning Outcomes 
http://www.canadacollege.edu/inside/research/slos/documents/STUDENT%20SERVICES%20SLO%
20GUIDE%20BOOK.pdf 
Pamlico Community College Writing Student Learning Outcomes                             http://
www.pamlicocc.edu/file_download/213/Writing%20Student%20Learning%20Outcomes.pdf 

Bloom’s Taxonomy 
Explanation: http://uwf.edu/cutla/assessstudent.cfm 
Verb Chart: http://www.clemson.edu/assessment/assessmentpractices/referencematerials/documents/
Blooms%20Taxonomy%20Action%20Verbs.pdf 

Raw, Lawrence. “LEARNing to Cope with Exams.” allthingslearning.wordpress.com 
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Contact Us 

If you have any questions, or would like to talk in the future please feel free to reach out to us. 

Alex Werner                 Laurel Crawford 

Assessment Coordinator              Collection Development Liaison Librarian 
3900 University Blvd               1155 Union Circle 
Tyler, TX 75799                 Denton, TX 76203 
903-565-5932                 940-565-3656 
awerner@uttyler.edu               laurel.crawford@unt.edu 
www.uttyler.edu/aie               www.library.unt.edu 


